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Stakeholder 
group 

Number of focus 
groups 

Number of 
participants 

Professions included 

Academics 2 15 Diagnostic Radiography 
Exercise Physiology 
Medicine  
Nursing  
Occupational Therapy 
Pharmacy  
Physiotherapy 
Speech Pathology 
 



Stakeholder 
group 

Number of focus 
groups 

Number of 
participants 

Professions included 

Students 4 42 Medicine * 
Nursing * 
Occupational Therapy 
Physiotherapy 
Social Work 
Speech Pathology 

Placement educators 2 17 Nursing  
Occupational Therapy  
Physiotherapy  
Radiation Therapy  
Social work  
Dentistry* 

*





 

 

 

 

 

 

 



IPL activity Description of activity 

Interprofessional Observation 
Experience 

Student takes part in a structured observation of an area of 
practice of a student or staff member from a different 
profession. 

Joint Patient/Client Activity Students from different professions interact with a patient/client 
in providing a component of care. 

Shared Workplace Debrief Students from different professions constructively critique the 
collaborative care elements of interprofessional practice in a 
workplace 

Patient/Client Experience 
Activity 

Students from different professions listen to a patient/client’s 
story of their interactions with multiple health or community 
service professionals 

Interprofessional Handover or 
Referral Activity 

Students conduct a client handover or referral to one another 
and give mutual feedback. 
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Patient/client  
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communication 

  Student Placement 
educator/ 
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Student Placement 
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Student Placement 
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 Authentic & 

relevant 
100 100 100 87.5 100 100 100 100 100 100 

Integration with 
placement 

50 100 83.3 87.5 100 100 66.6 71.4 83.3 100 

Manageable: 
clear instructions 

100 100 83.3 87.5 100 100 100 100 83.3 85.7 

Alignment of 
learning 

outcomes to 
activity 

100 87.5 83.3 87.5 100 100 83.3 100 100 100 

Relevance for 
preparedness to 

IPP 

100 100 100 100 100 85.7 100 100 83.3 100 

Manageable: time 83.3 100 83 87.5 100 85.7 83.3 100 83.3 100 
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1 The IPL placement resource should build on IPL activities already established and 
tested but adapted as necessary for the placement context.* 

2 Where possible, IPL activities should be person-centred, reflecting the patient/client’s 
role in the team, and the ultimate aim of collaborative care.* 

3 IPL activities should be flexible and applicable to a variety of placement settings 
including those outside of traditional health care settings, professional combinations 
of students, and range of student experience levels (e.g. 1st year and 4th year).* 

4 Learning outcomes should be made explicit for each IPL activity, increasing the 
intentionality of the learning process and clearly linked to overall placement learning 
outcomes and professional competencies.* 

5 Steps for completing the activities should be clearly described for students and for 
placement educators, easy to implement and not too time-consuming for educator or 
students.* 

6 Reflection should be built into each IPL activity.* 

7 The structure and process for engaging with the IPL resource package should be 
flexible to allow students to seek IPL opportunities that are interesting and relevant to 
them*. These may include student-student interactions and/or student-staff 
interactions. ‡ 

8 Students AND educators should be orientated to the website, its purpose and their 
respective role in completing the activities so that they make the most of placement 
IPL opportunities. Where possible, use of the website and the IPL activities should be 
included in any educator training ‡ 



9 Completion of the IPL activities should be a mandatory part of curriculum to 
encourage prioritizing of activities. ‡ 

10 Assessment should be formative with completion of IPL activities informing a 
student’s overall placement performance.* 

Website aesthetics and scaffolding 

11 The website should use a consistent layout design that enables efficient navigation on 
a range of IT devices. † 

12 There should be guidelines outlining preparation required for each activity and steps 
to complete post activity and example responses for each IPL activity. † 

13 Functionality for online entry of responses which are then converted to a PDF and 
emailed to the student. † 







 

 

 



 

 

 

 

 

 



 

 

 

 

 



‐

https://www.anmac.org.au/sites/default/files/documents/ANMAC_RN_Accreditation_Standards_2012.pdf
https://www.anmac.org.au/sites/default/files/documents/ANMAC_RN_Accreditation_Standards_2012.pdf
https://www.uts.edu.au/sites/default/files/Assessment-2020_propositions_final.pdf
https://www.uts.edu.au/sites/default/files/Assessment-2020_propositions_final.pdf
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https://www.amc.org.au/files/d0ffcecda9608cf49c66c93a79a4ad549638bea0_original.pdf
https://www.amc.org.au/files/d0ffcecda9608cf49c66c93a79a4ad549638bea0_original.pdf
https://www.physioboard.org.nz/sites/default/files/PhysiotherapyPractice%20Thresholds3.5.16.pdf
https://www.physioboard.org.nz/sites/default/files/PhysiotherapyPractice%20Thresholds3.5.16.pdf
http://international.slo.nl/edr/
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http://apps.who.int/iris/bitstream/handle/10665/70185/WHO_HRH_HPN_10.3_eng.pdf?sequence=1
http://apps.who.int/iris/bitstream/handle/10665/70185/WHO_HRH_HPN_10.3_eng.pdf?sequence=1

