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Assessment and feedback are key concerns for tertiary students, as evidenced by university and
national student experience surveys (QILT, 2020). While these large surveys convey the general
student sentiment, literature recommends approaches other than surveys to deepen understanding of
students' experiences in individual faculties, courses etc. (Berk, 2018). This is particularly important
when planning any changes in assessment practices.

Following on from an initial study into students’ assessment and feedback literacy (Wills et al., 2022),
we present the second stage of our project aiming to understand students’ experiences and
perceptions of assessment and feedback at the University of New South Wales.

From a thematic analysis of semi-structured student interviews, we present several case studies of
what science students consider to be effective assessment and feedback in their program.

Some identified themes such as linked assessments, worked answers, and annotated submissions,
were found to be effective practices across board. However, for other themes such as the usefulness
of formative assessment, rubrics, and positive feedback, students were not in agreement.
Resoundingly, students condemned the lack of closure around final exams.

These and other findings will be presented before student suggestions for improvement are
discussed, as well as looking to a future assessment co-design with students.

Feedback on final exams:
“...about final exams, it it's like a black box. You know, you answer and you might get, | don't
know, 70%. But that means there's 30% you've got wrong and you still want to know why that
is...”

Effectiveness of formative assessment:
“l think that often, they're just one or two questions that are about a detail that was unimportant.
And the lecture isn't... the lecture content isn’t tested properly.”
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