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BACKGROUND 
 
Managing the emotional impact of feedback is crucial for students to succeed at university (Carless & 
Boud, 2018). This ability to regulate their emotions is vital, as engaging with feedback significantly 
influences students’ motivation and performance in autonomous learning environments (Carless & 
Boud, 2018). Effective emotion regulation is key to navigating such emotionally charged situations 
and making informed decisions (Leenknecht & Carless, 2023). This study aims to explore how 
students manage emotions when asking for and/or receiving feedback in autonomous learning 
environments, shedding light onto the emotional aspects of feedback literacy.  
 
METHODS 
 
Biomedical Science students enrolled in a second-year physiology course (n=616) in Semester 1, 
2024 were asked to describe their emotions towards asking for and receiving feedback. Consenting 
students’ (73%) responses were subjected to inductive thematic analysis (Braun & Clarke, 2022).  
 
RESULTS & DISCUSSION 
 
Students reported a wide range of both positive and negative emotions towards asking for and 
receiving feedback, with negative emotions being more prevalent than positive emotions. Feeling 
anxious was the most common negative emotion whilst relief was the frequently cited positive 
emotion. By understanding and addressing emotional responses to feedback, educators can enhance 
students’ abilities to handle challenges and improve their lifelong learning skills through future 
interventions (Liu et al., 2022). 
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