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ABSTRACT

The generic aim of good teaching is to engage students and encourage them to adopt a deep approach to their learning (Biggs
1999). Whether a student employs a deep approach is however dependent upon the dynamic relationship between student
factors (perceptions, attitudes, preferred approach to learning etc.) and the teaching context (content being taught, teaching
and assessment methods etc.); both student and teacher are responsible for the learning outcomes (Biggs 1993a; Biggs
1993b). The learning focussed activities that students undertake form a critical element of this dynamic partnership and it has
been argued that the mean measure of student approaches in a class (as measured using the R-SPQ-2F instrument) gives an
indication of the quality of teaching in that class (Biggs, Kember & Leung 2001). The aim of this pilot study was to determine
whether a particular teaching strategy (a block of traditional lectures followed by a block of problem solving workshops with a
summative assessment task distributed at the conclusion of the series of workshops) encouraged a deep approach to student
learning and correlated with performance on the summative task. In order to investigate this, students completed the R-SPQ-2F
instrument and a number of Likert type questions pertaining to attitude and confidence after the block of lectures had been
delivered but before the block of workshop sessions commenced. After the workshops, students completed a second set of
Likert type questions relating to their attitude, confidence and engagement with the content encountered in the problem solving
workshops. The outcomes from the R-SPQ-2F instrument were scored according to established methods (Biggs, Kember &
Leung 2001; Hamm & Robertson, 2010) and matched to Likert responses (pre- and post-workshop) and performance on the
summative assessment task (post-workshop). These results will be evaluated to determine whether this teaching strategy did
encourage deep learning and whether the learning approaches of students correlated with their academic performance.
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